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  DISTRICT: 
Public Plan - Needs Assessment for ESSER 3.0 

General Information 

LEA Name Director of Schools 

Address 

Phone # ( ) -

Students & Enrollment 

Mission & Vision 

Grades Served # of Schools Total Student Enrollment 

Ra
ce

/
Et

hn
ic

it
y American Indian/Alaska Native % Asian % 

Black/African American % Hispanic % 

Native Hawaiian/Pacific Islander % White % 

Multiracial % 

Economically Disadvantaged % English learners % 

Students with Disabilities % Foster % 

Students Experiencing Homelessness % Students in Military Families % 

Migrant % Students with High-Speed Internet at Home % 

This needs assessment for ESSER 3.0 is built to be a summary of the major elements to consider in strategic planning for effective resource 
allocation for those funds. The department also encourages updates to ESSER 1.0 and 2.0 spending plans to align with needs as they are 
updated and develop. Local plans and those submitted through InformTN for the comprehensive district plans will likely be more detailed 
and thorough, with specific call-outs by individual school need. The state template is intended to provide the public with a data snapshot to 
inform community engagement related to the needs of the district that ESSER 3.0 dollars may support. 
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ACADEMICS 
Topic Supporting Data and Notes Interpretation of Data and Identified Needs 

Kindergarten 
50%+ School Year 
Remote 

Provide information on any increase in the number of students whose 
“first time” experience in a formal school setting will be 2021-2022. 

Instructional Days 

Days In-Person 
Total number of in-person days in the 2020-21 school year (number 
of days and percent of the year) for elementary, middle, and high 
schools in your district. 

Days Virtual 
Total number of virtual days in the 2020-21 school year (number 
of days and percent of the year) for elementary, middle, and high 
schools in your district. 

Quarantine Closures 

Summarize the number of days or weeks schools were closed due 
to quarantine and how that varied across the district. Differentiate 
between elementary, middle and high schools and only provide 
summaries in the context of broad impact (number of students 
impacted, on average). 

Additional Impacts 
on Instructional 
Time 

Summarize any other significant impacts on instructional time (more 
than 5 days). Examples may include: staffing shortages, weather or 
natural disasters, technology access or issues, etc. 

Overall Impact 
Summarize engagement in virtual instruction, by grade band. This 
should include the academic and relational experience during the 
2020-21 school year. 

Student Achievement, Instructional Materials and Interventions 

Benchmark Data 
Provide the district average for beginning, middle, and end-of-year 
diagnostic/screener data comparisons. Provide overall data as well 
as by student group. 

Literacy Summarize the impact of early reading compared to previous years. 
Provide overall data as well as by student group. 

ACT 
Summarize ACT data for your district (participation and outcomes) 
compared to previous years. Provide overall data and by student 
group. 

Interventions (Above 
and Beyond RTI) 

Summarize any proactive interventions included in 2020-21 to 
address potential concerns, as applicable. 

School Activities and 
Enrichment 

Summarize any impacts on enrichment programs, school activities, 
etc. during the 2020-21 school year. 

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students. 
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus 
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial. 
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STUDENT READINESS 
Topic Supporting Data and Notes Interpretation of Data and Identified Needs 

Transitions and Pathways 

Transitions into 
Middle School 

Summarize challenges for students new to middle school during the 
2020-21 school year. 

Transitions from 
Middle School 

Summarize challenges related to students who are leaving middle 
school in Spring 2021. 

Transitions into High 
School 

Summarize challenges for students new to high school during the 
2020-21 school year. 

Graduation Rates Summarize challenges related to students who will graduate in Spring 
2021 compared to previous years. 

Dropout Rates and 
Disengagement 

Summarize challenges related to expected drop-out rates credit 
recovery needs or engagement concerns with high school students in 
the 2020-21 school year compared to previous years. 

CTE 
Provide any decrease in the number of CTE courses, concentrators, 
completers, and/or inabilities to participate in coursework needed to 
fulfill concentrator/completer status due to pandemic restrictions. 

Course Availability 
Provide an overview of courses that were not able to be offered 
during the 2020-21 school year as a result of pandemic related 
challenge (not including CTE, which is referenced above). 

Special Populations and Mental Health 

Special Populations 

Summarize challenges related to supporting students with 
disabilities, English learners, students experiencing homelessness, 
students in foster care, migrant students, and economically 
disadvantaged students during the 2020-21 school year. 

Mental Health, 
Behavioral and 
Other Supports, 
Interventions and 
Staffing 

Summarize challenges related to mental and behavioral health. As 
applicable, include limitations related to observation and interaction 
with student in the virtual learning environment. 

School Nurses Summarize challenges related to shortages or limitations in school 
nurses (or similar). 

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students. 
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus 
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial. 
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EDUCATORS 
Topic Supporting Data and Notes Interpretation of Data and Identified Needs 

Staff Retirements 
Summarize differences in the number of staff retirements during 
the 2020-21 school year as compared to previous years. Please 
differentiate between instructional staff and other staff. 

Staff Resignations 
Summarize differences in the number of staff resignations which 
occurred during the 2020-21 school year as compared to previous 
years. Please differentiate between instructional staff and other staff. 

Extended 
Quarantines 

Provide the number and percent of instructional staff and non-
instructional staff who faced more than two quarantine periods (10 
days or longer). 

Classroom 
Vacancies 

Provide the total vacancies for the teacher of record in the district 
during the 2020-21 school year. 

Other Vacancies Summarize any other critical vacancies that impacted the district 
during the 2020-21 school year. 

OTHER CONSIDERATIONS 
Topic Supporting Data and Notes Interpretation of Data and Identified Needs 

Access to Technology 
Provide the percent of time when students learning in a virtual 
environment did not have consistent access to a device. Provide this 
information for elementary, middle, and high school grade bands. 

Access to High-
Speed Internet 

Summarize student and staff access to high-speed internet during 
virtual instruction, how that changed over the year, and how that 
might have impacted opportunity and access. 

Facility Constraints Summarize facility constraints that impacted instruction (ie. space 
concerns leading to hybrid schedules). 

Remember that a needs assessment is to specifically name those areas where additional support, resources, or attention would positively benefit students. 
That requires the identification of areas to strengthen as a result of the pandemic. The needs assessment may also include areas that were already focus 
areas for the district that have been exacerbated as a result of the pandemic and where additional investment may be warranted or beneficial. 
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Summary of Key Priorities 
For each of the sections below, list the top 3 investments your district will make to address the data indicated above and accelerate 
student achievement. 

ACADEMICS 

1 

2 

3 

STUDENT READINESS 

1 

2 

3 

EDUCATORS 

1 

2 

3 

FOUNDATIONAL ELEMENTS 

1 

2 

3 
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	Text Field 9: Mission: To prepare our students for a live of scholarship, integrity and service. Vision: Collierville Schools will be the leader in public education , meeting the needs of a diverse student population by preparing them to success in a global society and celebrating their achievements of today. 
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	Text Field 28: 154 of 644 Kindergarten students participated in a remote setting for more than 50% of the 20-21school year. The 154 kindergarten students that were remote during the 20-21 school year will have their first time experience in a formal school setting in the 21-22 school year. 
	Text Field 29: All Collierville Schools' Elementary students participated in live, in-person instruction for grades K-5 for 172 of 175 instructional days. West Collierville Middle School participated in live, in-person instruction grades 6-8 for 142 days due to a hybrid schedule. Collierville Middle School participated in live, in-person instruction for grades 6-8 for 137 days due to a hybrid schedule and closures. Collierville High School participated in live, in-person instruction for grades 9-12 for 89 days due to a Hybrid schedule and closures.
	Text Field 30: All Collierville District elementary schools participated in 3 virtual “remote” days due to inclement weather closures. West Collierville Middle School participated in virtual “remote” learning for 30 days due to district closures and a hybrid schedule.  Collierville Middle School participated in virtual “remote” learning for 35 days due to school and district closures and a hybrid schedule.  Collierville High School participated in 84 virtual “remote” learning days due to both school and district level closures as well as a hybrid schedule.
	Text Field 32: Collierville Schools began the year by utilizing 5 stockpile days to better prepare staff for virtual and remote delivery of instruction as needed.  This delay in the start of school allowed staff to be more prepared and to better prepare students as well as parents for this possible situation.  In addition, inclement weather closed all buildings for 7 days for snow and ice. Remaining stockpile days were used for 4 days and remote learning plans/virtual were used for the remaining 3 days.
	Text Field 33: Percentage of students engaged in virtual learning in the Collierville District were as follows for the 2020-2021 school year: K-2 grade band, 27.7%; 3-5 grade band, 31.7%; 6-8 grade band, 34.6%; and 9-12 grade band, 40.2%.  Students in grades K-8 attended their virtual classes in a “Standalone” setting with dedicated Collierville Schools virtual teachers. Students in the virtual setting in grades 9-12 were enrolled in their regularly scheduled courses (with a few exceptions, see CTE) and remotely attended the live courses while their teachers taught live students and live streamed their courses for virtual students to attend.  This method proved to not be a sustainable method of teaching, but allowed for the least amount of confusion in scheduling and the most stable way to not disrupt student’s 4 year academic plans. 
	Text Field 34: Student reading levels were screened using the easyCBM screener in early September, Mid-December and Late April. The All student group performed at the following levels:  Low Risk, 94%: Some Risk 5%: High Risk 1% (Sept.);  LR, 99%: SR, 0.5%: HR 0.5% (Dec); LR, 89%: SR, 9%: HR, 2% (April).  The ELL Subgroup performed at the following levels: Low Risk, 84%: Some Risk 13%: High Risk 3% (Sept.);  LR, 98%: SR, 1%: HR 1% (Dec); LR, 17%: SR, 63%: HR, 21% (April).  The SWD group performed at the following levels: Low Risk, 85%: Some Risk 11%: High Risk 4% (Sept.);  LR, 94%: SR, 3%: HR 3% (Dec); LR, 69%: SR, 23%: HR, 8% (April).  Last, the BHN subgroup performed at the following levels: Low Risk, 87%: Some Risk 11%: High Risk 2% (Sept.);  LR, 97%: SR, 2%: HR 1% (Dec); LR, 76%: SR, 18%: HR, 5% (April). Student math levels were screened using the easyCBM screener in early September, Mid-December and Late April.  The All student group performed at the following levels:  Low Risk, 93%: Some Risk 5%: High Risk 3% (Sept.);  LR, 92%: SR, 5%: HR,3% (Dec); LR, 91%: SR, 6%: HR, 3% (April).  The ELL Subgroup performed at the following levels: Low Risk, 89%: Some Risk 7%: High Risk 4% (Sept.);  LR, 94%: SR, 4%: HR 2% (Dec); LR, 91%: SR, 5%: HR, 4% (April).  The SWD group performed at the following levels: Low Risk, 88%: Some Risk 7%: High Risk 5% (Sept.);  LR, 72%: SR, 16%: HR 12% (Dec); LR, 76%: SR, 13%: HR, 11% (April).  Last, the BHN subgroup performed at the following levels: Low Risk, 87%: Some Risk 11%: High Risk 2% (Sept.);  LR, 86%: SR, 8%: HR 8% (Dec); LR, 78%: SR, 14%: HR, 8% (April).In the areas of reading and math, the ELL, SWD, and BHN subgroup performance dropped from the beginning of the school year benchmark to the end of the year benchmark.  There is a need for more targeted interventions in specific basic skills. This need can be addressed by interventionists, intervention assistants, special education teachers and ESL teachers.  
	Text Field 36: Collierville Schools’ mean composite ACT score for the 2021 school year was 22.7 (2,553 test takers), which was a slight decrease in scores from 2020 school year at 24 (1518 test takers).  The number of students participating in the 2021 test is more than 1030 students greater than the previous 2020 participation rate due to the non-participation of all Juniors in March of 2020 due to the Pandemic shutdown. Overall scores in math, English, reading, and science  dropped from 2020 to 2021. To ensure we are on track to improve the percentage of students scoring at least 21+ on the ACT, we will monitor the progress and percent of students within each grade: % of 10th(spring) and 11th (fall) graders scoring 21+ on the practice ACT, % of  11th graders scoring 21+ on the statewide ACT (spring). We will also use trends in the quantitative and qualitative data we generate from students' participation in ACT practice sessions as well as the ACT Prep Course to inform where we need to target addition instructional and intervention support. Additionally, students' grades will be monitored quarterly identify students who are not performing at minimum at grade level expectations, in order to provide these students with interventions in potential areas of deficits as we know students who are performing at or above grade level are more likely to be successful in all things, including the ACT.
	Text Field 38: Due to requirements for social distancing, masking and limitations on movement for contact tracing, all after school enrichment activities for both elementary and middle schools were not permitted during the 2020-2021 school year.  TSSAA and TMSAA athletic contests and practices were allowed per TSSAA and state required guidance.  These activities also resulted in numerous cancellations and quarantines throughout all three schools impacted.  In the elementary school settings, small group instruction and movement throughout the building was not permitted to allow for maximum social distancing and safety for all in the buildings. After school tutoring sessions were not allowed district wide in a live setting until March at the High School level on a very limited basis.  Virtual sessions were allowed. The goal moving forward is to safely provide in-person enrichment and school activities, ensuring risk mitigation while adhering to all health and safety mandates.
	Text Field 37: Due to the size of classes and increased staffing, Collierville elementary schools were able to maintain small classrooms with less than 16 per class with 6’ distance.  These small class sizes allowed teachers to work 1:1 with students more readily when gaps in learning began to surface. Classes were able to be arranged to address learning gaps within the first month of school (ie: A “Kindervention” class was created to pull students showing learning gaps with intentional focus on phonics and numeracy skills). At the middle school level, an “overflow” classroom was created to maintain small numbers in classes.  This overflow was utilized by teachers to allow students extra time to complete work and to pull students in a 1 on 1 setting as needed.  Also, video conferencing and student technology (iPads/Computers) allowed for teachers to maintain social distancing, yet work with students in a small group setting through breakout rooms and 1:1 sessions for point in time work when learning gaps were identified. At the High School level, targeted interventions were put into place with small group virtual tutoring sessions, 1:1 virtual sessions as well as small class sizes to allow teachers time to re-teach low scoring standards in EOC tested subject areas.  Credit recovery courses were expanded throughout the school year as well as during the summer to allow students that had fallen behind to catch up prior to entry into the 2021/2022 School year. 
	Text Field 35: STAR Early Literacy (PreK-2) data for the 20-21 school year is commensurate with data from previous years.  Growth is evidenced from fall to spring in all subgroups.  The All student subgroup performed at the 66 percentile for the Fall 2020 test average, 78 percentile for the Winter 2020 test average and 76 percentile for the Spring 2021 test average.  The EL subgroup performed at the 57percentile for the Fall 2020 test average, 67 percentile for the Winter 2020 test average and the 77 percentile for the Spring 2021 test average.  The SWD subgroup performed at the 42 percentile for the Fall 2020 test average, 58 percentile for the Winter 2020 test average and 61percentile for the Spring 2021 test average. To ensure continued growth, interventions and instructional support will be provided to all subgroups by teachers, interventionists, intervention assistants, ESL and SPEd teachers. 
	Text Field 31: Collierville Middle School was closed for shortage of teachers due to quarantine for 5 days prior to the Thanksgiving break.  Collierville Middle School, Collierville High School and West Collierville Middle School were closed for the 5 days following Thanksgiving break due to shortage of teachers due to quarantine. Collierville High School was completely remote for 10 days from August 31 to September 11 due to quarantine and declaration of the school as a “cluster” by the Shelby County Health Department. While the closures had minimal impact on both middle schools due to the short amount of time and their return to 5 days of in-person learning on September 21st, the impact on 2900 students in grades 9-12 at Collierville High School was much more significant. Grade recovery opportunities were provided to students along with tutoring opportunities to ensure content mastery.  
	Text Field 40: Students who were new to middle school in the 20-21 school year faced quite a few challenges. These included the lack of interaction with other students, lack of in-person events and masking. These COVID consequences truly stifled the learning engagement for all students, but especially for those who  were new to middle school. This raised the level of anxiety in many students as typical school friendships could not be established as before. The proximity of teachers to their students was also restrained by COVID protocols. This truly diminished the ability for teachers to build relationships with their students. This was especially difficult for new to middle school students to handle. Moving from having two teachers in an elementary setting to more than 6 teachers in middle school was already a challenging transition for students. Adding the health protocols truly hampered the adjustment for new students. This fall, middle schools will be faced with two grade-levles of students who will be new to the typical expectations of middle school
	Text Field 41: Students who are leaving middle school, heading to high school lost some of the typical middle school development time, previously experienced by students. This cohort of students stopped going to school, in-person, in March of their 7th grade year.When they returned in August, they experienced a total virtual or a hybrid scenario for learning. Even though the middle school options were 5 days a week of synchronous instruction for the majority of the year, the typical learning patterns were disrupted. Not only was the way instruction occurred disrupted, but the pandemic’s focus away from instruction, lessened the focus of most students. The responsibility and momentum that was disrupted by COVID-19 will have lasting effects on student success. Schools will need to refocus and restart learning expectations for all students
	Text Field 42: Students that transitioned to Collierville High School in the fall of 2020 were met with many challenges that exceeded their prior class cohorts in many ways: • Students have suffered from and must struggle to overcome deficits due to the lack of routine, lack of bonding with classmates and teachers, lack of 5-days of in-person instruction, lack of opportunities to get help when they needed (speaking up, asking for clarification, breaking through the physical/technological barriers), lack of opportunities to grow socially and interact with peers and to be bolstered and guided by teachers daily. • Some of these students will not have been in a classroom for 18 months. The simple habits, expectations, and processes of school – being at a desk for 45 mins, being on time, dress code, set lunch times, etc. are all going to have to be re-learned.• Students in this cohort are showing gaps, both academic and socially. Also of note are learning gaps between students who chose to attend school virtually and those who attended in-person.• Learning loss is a great concern with this particular cohort of students due to lack of in-person learning and lack of adjustment to high school level courses in a regular school day.  Learning supports will be implemented and more widely available to students to assess and support this loss over the next three year period. • Students have exhibited a higher percentage of depression and lack of enthusiasm for school in general.• We anticipate an increase in attendance issues (absences and tardies) as these students have not had a “normal” school experience for over a year and many have likely developed bad habits with respect to school attendance and class punctuality.   • We also anticipate a lack of class participation, considering that many students were learning from home virtually or socially distanced in the classroom. Student-student and teacher-student interaction was more difficult this past year compared to years prior in these irregular teaching environments.   • Over the past year, students have become accustomed to testing with the aid of notes or electronic device rather than in a classic testing setting.  We anticipate that the first quarter performance may show decrease in student grades as they re-adjust to pre-pandemic school norms. • Students have become accustomed to an increased level of flexibility with respect to submission of late/missing work.  The movement to pre-pandemic protocols and procedures will prove to be a learning curve to these student cohorts.  • In addition to the normal academic and social pressures of school, students today are exposed to increased societal pressures via the media they consume and adults/classmates with whom they interact.  We also anticipate that political divide in our current national setting will have a direct impact on student physical and mental health.  Supports surrounding student mental health as well as hiring of additional counselors, social workers and support staff will be implemented to ensure whole-child wrap-around services.  
	Text Field 43: Students graduating in the Class of 2021 have experienced two years that are unprecedented in our lifetimes.  These students did not end their Junior year completely and were presented with a Senior year that was unstable, did not provide the full access to education needed and did not provide the societal norms for transition to the post-secondary world. • Not having access to the full high school experience as prior graduating classes (i.e., the full maturation process, full curriculum, lack of preparation after some remained virtual due to family choice, and lack of adequate support at the home for online learning).• Lack of confidence; not feeling fully prepared.• Lack of self-motivation.• Making sure that they meet both the state academic requirements for graduation and the specific requirements of the post-secondary plans they are pursuing• ACT – not having the opportunities to take the test more than once to improve their scores prior to college entry requirements. • Increased class failure rate during the school year requiring far more credit recovery and summer recovery offerings for graduation • Increased stress levels due to pressure of learning to “learn virtually”. 
	Text Field 44: The drop-out rate for Collierville High School was 2.8% in 2018, 3.3% in 2019, and 1.2% in 2020 with students attending school full-time.   Due to the concerns related to COVID-19,  students had to depend on learning remotely this year.  In order to continue to see improvement in the drop-out rate, keeping the students engaged and motivated to attend classes and complete their assignments was challenging.  Several students would not sign in for their daily classes, while other may have signed in for the day, but would not complete the assignments.  This resulted in teachers and administrators having to hold multiple conferences with students and parents to determine the best way to engage those students.  In spite of their efforts, several students had failing grades during the first semester. Due to the high failure rates from the first semester and over the course of the year, there were concerns regarding the amount of time students would need to spend in the credit recovery program.  Typically, students would fail courses related to math, language arts or science.  However, with students failing those classes in high numbers, in addition to failing classes in fine arts area, the amount of time needed for students to recover had an impact on spaces available in the credit recovery program.  A possible solution for this would be to add additional sections of credit recovery to the schedule, including more credit recovery offerings in summer school, and expanding the use of full digital credit recovery program. Student engagement also suffered this year for several reasons.  At the beginning of the year, teachers and students had to adjust to the virtual learning platform.  While they were accustomed to using the computer, having lessons delivered remotely was new.  Some students had trouble focusing, adjusting to the new way of learning, while others were simply distracted from being at home and not in the presence of a teacher.   Most students need a teacher present to hold them accountable for being fully present and completing their assignments.  Although most students were able to make the adjustments, keeping students fully engaged throughout the year was challenging.
	Text Field 45: Pandemic Restrictions caused a decrease in enrollment for select CTE courses from the 2019/2020 school year to the 2020/2021 School year.  The following programs were affected most prominently: Dual Enrollment Welding Level 1 showed a 50% decrease in enrollment; Dual enrollment Automotive Maintenance and Light Repair Level 1 showed a 44% decrease in enrollment; Dual Enrollment Pharmacy Tech Level 1 showed a 57% decrease in enrollment; STEM 1 Foundations showed a 38% decrease in enrollment; STEM II Applications showed a 38% decrease in enrollment; and STEM III Stem in Context showed a 44% decrease in enrollment.  CTE Concentrators decreased by 13% from the 2019/20 school year to the 2020/21 school year. 
	Text Field 46: All courses were able to be offered during the 2020-2021 school year even with the pandemic related challenges, outside of the CTE courses listed above that could not be provided to select students in a 100% virtual setting. 
	Text Field 47: In the year 2020-21 school year, it was a challenge to ensure all students with disabilities were receiving a FAPE. Some schools were on a hybrid schedule part of the year, while others were virtual all year. It was difficult for students that have physical, and/or cognitive disabilities to access instruction remotely. Collecting data was an obstacle for teachers especially when students were not able to engage on the virtual platform. Many students with disabilities struggle with organizational skills and focusing on essential information.  Teachers of students with disabilities in remote classes were providing students with weekly small-group and/or one-on-one instruction, they often reported students had difficulty completing assignments in a timely manner. It also was difficult to know if students were understanding the skills being taught.Another challenge was to identify the least restrictive environment for students, meaning special-needs students have maximal ability to interact with non-special-needs students. In some cases, students had to be in-person to learn in a specialized setting because they had difficulty accessing the virtual content. This led to less interaction with typical peers. An ongoing concern is making sure we are addressing social emotional needs of students. The pandemic impacted students in a variety of ways making it difficult to address all the social emotional needs of each student. Students dealt with grief, anxiety, and depression. It was difficult to assess all these areas with limited access to some students in person. It was also a challenge to address these areas of need virtually. Teachers had to be creative for in- person learners to work on play skills and social interaction still with safety measures in place (masks and social distancing). 
	Text Field 49: Collierville Schools was fortunate to not suffer any nursing shortages during the 2020-2021 school year. We did utilize substitute nurses, who were already on staff, when nurses were quarantined or sick, but we were able to maintain a minimum of one school nurse in every building for the duration of the year.The school nurses did have additional duties, like contact tracing, parent outreach, and frequent reporting of positive cases and quarantined students, however, the (optional) suspension of many state-mandated screenings, like vision, hearing and BMI, ensured that the school nurses were not too over-burdened by their new responsibilities.
	Text Field 48: Students in the virtual learning setting had limited access to the social supports that in-person learning provides. Some of the middle and high school students who were on a hybrid schedule struggled with mental health and during virtual learning. There was less consistency with schedules, and opportunities to engage in clubs and extra-curricular activities were limited. Some who chose an entirely virtual option, had little-to-no interaction with peers or teachers outside of scheduled streamed lessons. Overtime, some of these students were unable to maintain motivation to fully participate in virtual learning. This was especially evident at the high school level, where there was less adult supervision during the day, while parents were at work. Overall, students in both the hybrid learning environment and the virtual learning environment has less overall access to student social and emotional supports.
	Text Field 51: Collierville Schools had 13 certified teachers retire in the 2020/2021 school year compared to 21 in the 19/20 school year and 17 in the 18/19 school year. 11 Classified staff members retired in 2020/21 compared to 4 in 19/20 and 5 in 18/19. 
	Text Field 52: Collierville Schools received resignations from 54 certified teachers in the 2020/21 school year compared to 36 in the 19/20 school year and 49 during the 18/19 school year.  Resignations were received from 46 classified staff members in the 2020/21 school year compared to 27 in the 19/20 school year and 35 during the 18/19 school year. 
	Text Field 53: Collierville Schools had 17 certified employees with an extended quarantine during the 2020/21 school year compared to only 2 classified employees that were required to quarantine in the same year. 
	Text Field 54: Collierville Schools showed 6 total vacancies for the 2020/21 school year district wide.  In the math department, 2 classrooms were filled with teachers that were granted a permit and one was filled with a substitute teacher, and the teacher of record was a virtual/remote teacher logging into the class daily to teach live, synchronous instruction.  In Special Education classrooms, one class was dissolved and students were added to another teacher of record, while 2 other classrooms were staffed with substitute teachers and heavy support from the Department of Exceptional Children.
	Text Field 55: The School Nutrition department maintained 4 unfilled positions with support provided through teaching assistants and cafeteria monitors. 
	Text Field 56:  0% of the time.  All students in Collierville Schools (PreK-12) had consistent access to a device in a 1:1 setting, however, students sometimes experienced access difficulties when learning from home. 
	Text Field 57: Parent reports show that 98% of students have Internet access.  All staff while on campus have Internet access, while only one staff member reported no access when quarantined and working from home.  Those students with financial need were provided Xfinity basic Internet funded by the district.  The district has also procured T-Mobile hot spots for use by staff and students moving forward
	Text Field 58: A space study was completed for all CS facilities in July of 2020 to determine maximum number of live students permitted per class at a 6’ distance.  Due to the size of classrooms, this number fluxuated between 14 and 16 students per class district wide. In addition, a full virtual offering was provided to all current CS residents as an option for their students in all grades K-12. The final number requesting a full virtual setting was around 3,000 students. This allowed for the remaining 6,000 students to be accommodated in the following ways in the live setting:  Additional teachers were added in the elementary school levels and all rooms were utilized (ie: music room, art room, lab, STEM room) as classroom space to allow all parents that chose live instruction for their students to be accommodated with no hybrid schedule and no overflow classroom spaced needed.  Students were not permitted to eat in the cafeteria, but rather ate lunch and breakfast in the classrooms to ensure distancing. Teacher Aides were utilized to provide time for teachers to eat and have a planning period.  PE activities were limited to outside or distanced in the gym setting with individual activities. In the Middle School levels, students began the year in a hybrid space setting to allow for the maintenance of 6’ distance Monday through Thursday, with Friday being a 100% virtual day for all.  On September 21, the Middle School students were returned to a 5-day instructional day after noting great drops in test scores and grades/completion of work.  Upon this return, students were rotated into an overflow setting in the gym and cafeteria at each school to allow for 16 students per classroom.  Students in the overflow setting would utilize Microsoft TEAMs to stream into their classroom to not miss instruction during that time. This setting was maintained for the remainder of the school year.  The High School remained in a hybrid setting (Monday-Thursday, Friday virtual only) until March 1st when they returned to live instruction 4 days a week and virtual on Friday only.  This decision coincided with the Shelby County Health Department’s announcement that CDC regulations could be followed which allowed for 3’ of distance in the classrooms, rather than requiring 6’ of distance.  1050 of the 3000 students at the High School maintained in a fully virtual setting for the second semester, which allowed for the maintenance of 3’ distance in the building. 
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